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General Marking Instructions

Introduction
The main purpose of a mark scheme is to ensure that examinations are marked accurately, consistently 
and fairly. The mark scheme provides examiners with an indication of the nature and range of 
candidates’ responses likely to be worthy of credit. It also sets out the criteria which they should apply in 
allocating marks to candidates’ responses.

Assessment objectives
Below are the assessment objectives for GCE Religious Studies

Candidates should be able to:

• demonstrate knowledge and understanding of religion, including:
 – religious, philosophical and/or ethical thought and teaching;
 – infl uence of beliefs, teachings and practices on individuals, communities and societies;
 – cause and signifi cance of similarities and diff erences in belief, teaching and practice; and
 – approaches to the study of religion and belief (AO1); and
• analyse and evaluate aspects of, and approaches to, religion and belief, including their 
 signifi cance, infl uence and study (AO2).

Quality of candidates’ responses
In marking the examination papers, examiners should be looking for a quality of response refl ecting the 
level of maturity which may reasonably be expected of a 17 or 18-year-old which is the age at which the 
majority of candidates sit their GCE examinations.

Flexibility in marking
Mark schemes are not intended to be totally prescriptive. No mark scheme can cover all the responses 
which candidates may produce. In the event of unanticipated answers, examiners are expected to use 
their professional judgement to assess the validity of answers. If an answer is particularly problematic, 
then examiners should seek the guidance of the Supervising Examiner.

Positive marking
Examiners are encouraged to be positive in their marking, giving appropriate credit for what candidates 
know, understand and can do rather than penalising candidates for errors or omissions. Examiners 
should make use of the whole of the available mark range for any particular question and be prepared to 
award full marks for a response which is as good as might reasonably be expected of a 17 or 18-year-
old GCE candidate.

Awarding zero marks
Marks should only be awarded for valid responses and no marks should be awarded for an answer 
which is completely incorrect or inappropriate.

Mark schemes for tasks or questions which require candidates to respond in extended written form are 
marked on the basis of levels of response which take account of the quality of written communication.
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Levels of response
In deciding which level of response to award, examiners should look for the ‘best fi t’ bearing in mind that 
weakness in one area may be compensated for by strength in another. In deciding which mark within a 
particular level to award to any response, examiners are expected to use their professional judgement.

The following guidance is provided to assist examiners.

 • Threshold performance: Response which just merits inclusion in the level and should be 
  awarded a mark at or near the bottom of the range.
 • Intermediate performance: Response which clearly merits inclusion in the level and should be 
  awarded a mark at or near the middle of the range.
 • High performance: Response which fully satisfi es the level description and should be awarded 
  a mark at or near the top of the range.

Each of the two assessment objectives have been categorised into fi ve levels of performance relating to 
the respective abilities of the candidates. Having identifi ed, for each assessment objective, the band in 
which the candidate has performed, the examiner should then decide on the appropriate mark within the 
range for the band.

Other Aspects of Human Experience at AS Level
Candidates must engage with other aspects of human experience, when required, to access Bands 3–5.

Synoptic Assessment at A2 Level
Candidates must support their answer with reference to at least one other unit of study to access Bands 
4–5. 

Candidates must engage with other aspects of human experience in their AO2 response to access 
Bands 3–5.

Quality of written communication
Quality of written communication is taken into account in assessing candidates’ responses to all tasks 
and questions that require them to respond in extended written form. These tasks and questions are 
marked on the basis of levels of response. The description for each level of response includes reference 
to the quality of written communication.

For conciseness, quality of written communication is distinguished within levels of response as follows:

Level 1: Quality of written communication is basic.
Level 2: Quality of written communication is limited.
Level 3: Quality of written communication is good.
Level 4: Quality of written communication is very good.
Level 5: Quality of written communication is excellent.

In interpreting these level descriptions, examiners should refer to the more detailed guidance provided 
below:

Level 1 (Basic): The candidate makes only a basic selection and use of an appropriate form and style 
of writing. The organisation of material lacks clarity and coherence. There is little or no use of specialist 
vocabulary. Presentation, spelling, punctuation and grammar are basic and the intended meaning is not 
clear.

Level 2 (Limited): The candidate makes a limited selection and use of an appropriate form and style of 
writing. The organisation of material may lack clarity and coherence. There is limited use of specialist 
vocabulary. Presentation, spelling, punctuation and grammar may be such that intended meaning is not 
clear.
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Level 3 (Good): The candidate makes a reasonable selection and use of an appropriate form and 
style of writing. Relevant material is organised with some clarity and coherence. There is good use 
of appropriate specialist vocabulary. Presentation, spelling, punctuation and grammar are suffi  ciently 
competent to make meaning clear.

Level 4 (Very Good): The candidate makes a very good selection and use of an appropriate form and 
style of writing. Relevant material is organised with clarity and coherence. There is very good use of 
appropriate specialist vocabulary. Presentation, spelling, punctuation and grammar are of a very good 
standard to make meaning clear.

Level 5 (Excellent): The candidate successfully selects and uses the most appropriate form and style of 
writing. Relevant material is organised with a high degree of clarity and coherence. There is widespread 
and accurate use of appropriate specialist vocabulary. Presentation, spelling, punctuation and grammar 
are of a suffi  ciently high standard to make meaning clear.

COVID-19 Context

Given the unprecedented circumstances presented by the COVID-19 public health crisis, senior 
examiners, under the instruction of CCEA awarding organisation, are required to train assistant 
examiners to apply the mark scheme in case of disrupted learning and lost teaching time. The 
interpretation and intended application of the mark scheme for this examination series will be 
communicated through the standardising meeting by the Chief or Principal Examiner and will be 
monitored through the supervision period. This paragraph will apply to examination series in 2021–2022 
only.  
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A2 BANDS Total Marks:  [20]

Band AO1 Performance Descriptors Marks

5

• An excellent response to the question asked.
• Demonstrates comprehensive understanding and knowledge.
• Demonstrates a comprehensive understanding of the influence of beliefs, 

teachings and practices on individuals, communities and societies.
• A very high degree of relevant evidence, examples and scholarship.
• A sophisticated answer with a clear and coherent structure.
• An extensive range of technical language and vocabulary with accurate 

use of spelling, punctuation and grammar.

[17]–[20]

4

• A very good response to the question asked.
• Demonstrates a high degree of understanding and almost totally accurate 

knowledge.
• Demonstrates a high degree of understanding of the influence of beliefs, 

teachings and practices on individuals, communities and societies.
• A very good range of relevant evidence, examples and scholarship.
• A mature answer with a mainly clear and coherent structure.
• A very good use of technical language and vocabulary with a mainly 

accurate use of spelling, punctuation and grammar.

[13]–[16]

3

• A good response to the question asked.
• Demonstrates a reasonable degree of understanding and mainly accurate 

knowledge. 
• Demonstrates a reasonable degree of understanding of the influence of 

beliefs, teachings and practices on individuals, communities and societies.
• A good range of relevant evidence, examples and scholarship.
• A reasonably mature answer with some evidence of structure and 

coherence.
• A good use of technical language and vocabulary with a reasonably 

accurate use of spelling, punctuation and grammar.

[9]–[12]

2

• A limited response to the question asked.
• Demonstrates limited knowledge and understanding.
• Demonstrates limited understanding of the influence of beliefs, teachings 

and practices on individuals, communities and societies.
• A limited range of evidence, examples and scholarship.
• A limited answer with limited evidence of structure and coherence.
• A limited use of technical language and vocabulary with a limited 

command of spelling, punctuation and grammar.

[5]–[8]

1

• A basic response to the question asked.
• Demonstrates minimal knowledge and understanding.
• Demonstrates minimal understanding of the influence of beliefs, teachings 

and practices on individuals, communities and societies.
• Little, if any, use of evidence, examples and scholarship.
• A basic answer with basic structure and coherence.
• A basic use of technical language and vocabulary with a poor grasp of 

spelling, punctuation and grammar.

[1]–[4]
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A2 BANDS Total Marks:  [30]

Band AO2 Performance Descriptors Marks

5

• A comprehensive and coherent response demonstrating an excellent 
attempt at critical analysis.

• An excellent attempt to evaluate aspects of, and approaches to, religion 
and belief.

• An excellent attempt using evidence, reasoning and scholarship to 
construct well informed and balanced arguments.

• An excellent attempt at providing personal insight and independent 
thought.

• A sophisticated answer with a clear and coherent structure.
• An extensive range of technical language and vocabulary with accurate 

use of spelling, punctuation and grammar.

[25]–[30]

4

• A very good response demonstrating a very good attempt at critical 
analysis.

• A very good attempt to evaluate aspects of, and approaches to, religion 
and belief.

• A very good attempt using evidence, reasoning and scholarship to 
construct well informed and balanced arguments.

• A very good attempt at providing personal insight and independent 
thought.

• A mature answer with a mainly clear and coherent structure.
• A very good use of technical language and vocabulary with a mainly 

accurate use of spelling, punctuation and grammar.

[19]–[24]

3

• A reasonable response demonstrating a good attempt at critical analysis.
• A good attempt to evaluate aspects of, and approaches to, religion and 

belief.
• A good attempt using evidence, reasoning and scholarship to construct 

well informed and balanced arguments.
• A good attempt at providing personal insight and independent thought.
• A reasonably mature answer with some evidence of structure and 

coherence.
• A good use of technical language and vocabulary with a reasonably 

accurate use of spelling, punctuation and grammar.

[13]–[18]

2

• A limited response demonstrating a modest attempt at critical analysis.
• A limited attempt to evaluate aspects of, and approaches to, religion and 

belief.
• A limited attempt using evidence, reasoning and scholarship to construct 

well informed and balanced arguments.
• A limited attempt at providing personal insight and independent thought.
• A limited answer with limited evidence of structure and coherence.
• A limited use of technical language and vocabulary with a limited 

command of spelling, punctuation and grammar.

[7]–[12]

1

• A basic response demonstrating little attempt at critical analysis.
• A basic attempt to evaluate aspects of, and approaches to, religion and 

belief.
• A basic attempt using evidence, reasoning and scholarship to construct 

well informed and balanced arguments.
• A basic attempt at providing personal insight and independent thought.
• A basic answer with basic structure and coherence.
• A basic use of technical language and vocabulary with a poor grasp of 

spelling, punctuation and grammar.

[1]–[6]
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AVAILABLE 
MARKS

Section A

Answer two questions from this section

1 (a) Discuss the importance of the ‘Q’ source within B.H. Streeter’s four source 
  hypothesis.

  Answers may include:
• Consideration of the synoptic problem – why are the Synoptic Gospels 

similar yet diff erent?
• Refl ection on B.H. Streeter’s solution as an answer that most fully fi ts 

the facts and is an accepted working hypothesis to address the synoptic 
problem.

• Possible mention of Holtzmann’s two source hypothesis as the basis 
for Streeter’s hypothesis – the two-source theory did not account for 
material that was unique to Matthew and Luke.

• Discussion of the ‘Q’ source in relation to Streeter’s four source 
hypothesis such as:

• The presupposition of the existence of a lost document ‘Q’ (From the 
German Quelle meaning source). 

• ‘Q’ off ers a solution to the material shared by Matthew and Luke which 
is not present in Mark, approximately 250 verses. 

• Close verbal agreement in examples such as the Sermon on the Mount/
Plain.

• ‘Q’ is thought to contain the sayings of Jesus. 
• The questioning of the existence of ‘Q’ and alternative theories such as 

Farrer and Goulder who do not use ‘Q’ as a possible source.
• Material unique to Matthew was designated ‘M’ such as Peter walking 

on water (Mt 14:28–33); contains Matthew’s distinctive features such as 
his interest in the Church.

• Material unique to Luke was designated ‘L’, such as Zacchaeus 
(Lk 19:2–10); refl ects Luke’s interests such as universalism and the 
Holy Spirit.

• Reliance on the absolute priority of Mark as a key feature of Streeter’s 
four source hypothesis; impossible to know defi nitively Mark’s sources; 
“Upper Room” tradition, Peter, oral sources – accounting for the 
similarities in the Gospels.

• Possible refl ection such as: if the priority of Mark was ever disproved 
then the four-source hypothesis would become void. Therefore, there is 
an issue with basing a solution on an already existing supposition.

• It presumes a linear progression in the development of the Gospels.
  Accept valid alternatives
  Mark in levels
  (AO1) [20]
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AVAILABLE 
MARKS

50

AVAILABLE 
MARKS

 (b) Consider critically the view that Narrative Criticism has made the greatest 
  contribution to understanding the Synoptic Gospels. 

  Answers may include:
• Consideration of the value of Narrative Criticism which looks at the 

overall text and its impact on the reader such as:
• As a text centred approach its value lies in seeing the text as a whole 

and is not concerned about historical issues or how the text was 
constructed as in the case of Source Criticism.

• Narrative Criticism allows for interpretation of the Synoptic Gospels to 
be a continuing process; it supports the doctrine of the Spirit at work 
in the modern Church; it allows for the interpretation of the Synoptic 
Gospels and the application of their teaching to modern situations and 
ethics.

• It contributes to a holistic understanding of the Gospels rather than 
fragmenting the text as in the case of Form Criticism.

• Narrative Criticism does not rely on hypotheses such as the four-source 
theory being valid; it provides understanding of the text without relying 
on other suppositions.

• It contributes to recognition of the Gospel writers as having greater 
literary skill in forcing a response from the readers rather than looking 
at how they may have edited or changed material at their disposal as in 
the process of Redaction Criticism.

• Deliberation of the view that Source, Form and Redaction criticism have 
their place and value and have also made valuable contributions to 
understanding the Gospels.

• Redaction Criticism brings understanding of the Gospel writers as 
theologians with their own views and ideas; Form Criticism brings 
understanding of the needs of the early Church and an awareness of 
the oral period and use of the Gospel texts therein; Source Criticism 
has helped establish the earliest written documents about Jesus and 
recognises the sources a Gospel writer may have used when writing 
their text.

• Exploration of the view that Narrative Criticism has its limitations – 
some scholars believe it is unsuitable to apply modern literary critical 
approaches to ancient texts; Narrative Criticism was originally used 
on works of fi ction which the Gospel texts are not; the nature of the 
Gospels are oral rather than written; history is unimportant to the 
process of Narrative Criticism; it allows for a very subjective view of a 
text where meaning can be implied and misinterpreted when detached 
from the historical context.

  Accept valid alternatives
  Mark in levels
  (AO2) [30]
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MARKS

2 (a) Examine Jesus’ teaching on the command to love in the Synoptic Gospels.

  Answers may include:
• Exploration of Jesus’ command to love as presented by the Synoptic 

evangelists referencing specifi c examples from the texts.
• Consideration of the greatest commandment (Mt 22:34–40, Mk 

12:28–34, Lk 10:25–28) common to all three Synoptic Gospels – Jesus 
teaches of the importance to love God and love neighbour.

• Examination of the teaching of Jesus compared to that of the religious 
leaders in relation to the command to love; that love transcends 
religious laws; the Jewish leaders’ preoccupation with summarising the 
Law and ignoring the heart of the commandments; Jesus sets no limits 
on the duties of love; love is unlimited and necessary for entry into the 
Kingdom of God; the diff erence between the spirit and the letter of the 
Law.

• The connection between loving God and loving neighbour – if one loves 
God then love of neighbour can be seen through one’s actions and if 
one shows love of neighbour one is following Jesus’ command to love.

• Exploration of the concept of love and charitable self-giving and 
compassionate love which the Disciples and followers of Jesus are 
expected to have in following Jesus’ command to love; how this can be 
shown through actions; the connection between the command to love 
and the action of mercy and compassion to all.

• Possible discussion of Jesus’ teaching in Matthew (5:38–48) and Luke 
(6:27–36) on love of enemies and revenge; love does not take revenge; 
give mercy and receive mercy in return; go the extra mile literally and 
fi guratively; it is better to be too lenient than too severe in relation to 
love of enemies.

• Consideration of the concept of revenge in ancient law (lex talionis) and 
Jesus’ teaching, which is in stark contrast; love means being willing to 
forgive and off er mercy without conditions.

• Discussion of the Golden Rule – reciprocal mercy and forgiveness, an 
established ethical teaching in many cultures and religions.

• Luke 7:36–50 – Jesus teaches of the importance of love and mercy 
towards others; the message of the parable of the two debtors; those 
who recognise their need for forgiveness will receive it graciously.

  Accept valid alternatives
  Mark in levels
  (AO1) [20]
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AVAILABLE 
MARKS

50

AVAILABLE 
MARKS

 (b) “In a world that values individualism and materialism, the command to love 
  without limits is unrealistic.”
  To what extent is this claim true? 

  Answers may include:
• Consideration of the view that to some extent it is true that for some 

people it is impossible to love without limits, especially those who have 
had wrong done against them individually or infl icted great harm on 
society collectively.

• Possible reference to the ‘me’ generation where individualism trumps 
everything.

• Consideration of the view that individualism and materialism do not 
fulfi l the command to love, e.g. the actions of anti-vaxers, anti-mask 
believers during Covid-19 pandemic, panic buying.

• The rights of the individual over the needs of the collective.
• Exploration of the concept of mercy and forgiveness in relation to love 

of enemies in modern society and how retribution is acceptable to some 
in the form of capital punishment. Several states in America allow the 
death penalty as a method of punishment for such crimes as murder. 
How is it possible to love one’s enemy, while killing them? For some 
people it is the only way to achieve closure for a reprehensible act – an 
eye for an eye, retribution. 

• Consideration of collective wrong and how society communally may 
wish to attribute blame and take revenge for an act committed by an 
enemy as in the case of 9/11 Twin Tower attack in America and the 
subsequent war on terror.

• Exploration of the rise of nationalism and patriotism and a more 
individual, segregated society where religious and cultural groups 
are being alienated and instances of racism or Islamophobia are well 
documented, making it more diffi  cult to love without limits; stereotyping 
and cultural appropriation. 

• How it is impossible for some individuals to forgive their enemies – Rev. 
Julie Nicholson, Winnie Johnson (mother of Moors Murder victim).

• Possible counterclaim that loving others is particularly important and the 
concept of mercy and forgiveness in history and modern society is both 
clear and obvious and therefore not unrealistic.

• Consideration of instances where individuals were able to show mercy 
towards their enemies such as: Eric Lomax who was taken prisoner and 
tortured by the Japanese in 1942 and forced to work on the 418-mile 
Burma railway, who was able to forgive his captors; Gordon Wilson 
whose daughter was killed in the 1987 Remembrance Day bombing in 
Enniskillen, forgave her killers.

• Exploration of the view that it is not unrealistic to love without limits in a 
world where individualism and materialism exist.

  Accept valid alternatives
  Mark in levels
  (AO2) [30]
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AVAILABLE 
MARKS

3 (a) Outline Luke’s main theological concerns in the post-resurrection 
  appearances of Jesus.

  Answers may include:
• Discussion of Luke’s post resurrection appearances refl ecting on Luke’s 

key theological concerns such as:
• Luke has the most detailed post resurrection appearances including the 

Road to Emmaus account which contains one of Luke’s themes that 
Jesus must suff er in accordance with God’s plan.

• Cleopas and his companion do not recognise Jesus; Luke wishes to 
emphasise that some people are spiritually blind and do not recognise 
the presence of Christ – Jesus was recognised in the breaking of bread 
and explanation of the Scriptures.

• Table fellowship is present and will continue in the early church through 
celebration of the Eucharist.

• Luke has Jesus appearing in two places at once; while the two were 
reporting the details of their encounter with Jesus, he appeared among 
the eleven. They thought that they were seeing a ghost (24:39). Jesus 
ate with them and showed his wounds; details intended to verify the 
bodily resurrection of Jesus emphasising Luke’s anti-heretical purpose 
in evidencing Jesus was not just spiritually resurrected or a vision.

• In Luke, Jesus promised the disciples he would send the Holy Spirit, 
to strengthen them for their mission ahead. They were told to stay in 
Jerusalem, these are both Lucan themes.

• Luke emphasises repentance of sins and the universal commission.
• The ascension of Jesus takes place in Bethany in Luke; the Disciples 

then went back to Jerusalem to the Temple and worshipped God with 
great joy. Joy and praise are also theological characteristics in Luke’s 
Gospel.

  Accept valid alternatives
  Mark in levels
  (AO1) [20]
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50

100

AVAILABLE 
MARKS

 (b)  Critically evaluate the claim that inconsistencies in the resurrection 
  narratives make belief in the resurrection diffi  cult.

  Answers may include:
• Consideration of the inconsistencies in the resurrection narratives such 

as the appearance of the resurrected Jesus to two disciples on the road 
to Emmaus recorded by Luke. Matthew’s apocalyptic signs such as the 
earthquake and the dead rising from their tombs. 

• Consideration of the issues surrounding the ending of Mark’s Gospel. 
Was it verse 8? Was a longer ending added by the early Church?

• Discussion of the claim that inconsistencies can make belief in the 
resurrection diffi  cult, the views of liberal critics such as Bishop Spong.

• Consideration of the claims made against the early Church as a result 
of inconsistencies in accounts, such as the resurrection was a hoax and 
that the Disciples stole the body of Jesus to perpetuate the theory that 
Jesus rose bodily from the dead which fulfi lled Old Testament prophecy.

• Exploration of the ‘swoon theory’ – that Jesus was not dead but had 
revived in the cool of the tomb. The ‘imposter theory’ – that someone 
took the place of Jesus on the cross or other resurrection theories about 
the inconsistencies in accounts.

• Possible counter argument that inconsistencies in the accounts in fact 
make the idea of resurrection more believable as if the evangelists 
wanted to make resurrection believable they would have synchronised 
accounts as resurrection was not established in Jewish thought, so the 
resurrection of Jesus was not anticipated.

• Exploration of the view that the resurrection was so beyond human 
comprehension that accounts were bound to diff er and contain 
inconsistencies.

• Discussion of the fact that the main points of the resurrection story are 
consistent in the Synoptic Gospels – a group of women go to the tomb, 
the body of Jesus was not there, there was an angelic message and 
Jesus appeared to his friends.

• Consideration of the view that if Jesus did survive the crucifi xion, he 
would have been badly wounded, yet accounts of post resurrection 
appearances do not mention this fact.

• Discussion of the fact that after the resurrection the Disciples were 
changed and strengthened ready to give up their lives for belief in the 
resurrection, therefore it is unlikely that they were willing to die for a lie. 
Paul and the early Church were persuaded that the resurrection was 
true and central to the Christian faith.

  Accept valid alternatives
  Mark in levels
  (AO2) [30]

    Section A
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Candidates must refer to at least one other unit of study in their AO1 response to access Bands 4–5.

Synoptic Bands Total Marks:  [20]

Band AO1 Performance Descriptors Marks

5

• An excellent attempt at analysis with a full and highly informed response 
to the question.

• Demonstrates comprehensive understanding and accurate knowledge of 
the themes considering the influence of beliefs, teachings and practices 
on individuals, communities and societies.

• A very high degree of relevant evidence, scholarship and exemplification 
with particular reference to at least one other unit of study.

• A sophisticated answer with a clear and coherent structure.
• An extensive range of technical language and vocabulary with accurate 

use of spelling, punctuation and grammar.

[17]–[20]

4

• A very good attempt at analysis with a well informed response to the 
question.

• Demonstrates a high degree of understanding and almost totally accurate 
knowledge of the themes considering the influence of beliefs, teachings 
and practices on individuals, communities and societies.

• A very good range of relevant evidence, scholarship and exemplification 
with particular reference to at least one other unit of study.

• A mature answer with a mainly clear and coherent structure.
• A very good use of technical language and vocabulary with a mainly 

accurate use of spelling, punctuation and grammar.

[13]–[16]

3

• A good attempt at analysis with a reasonably well informed response to 
the question.

• Demonstrates a good understanding and mainly accurate knowledge of 
the themes considering the influence of beliefs, teachings and practices 
on individuals, communities and societies.

• A good range of relevant evidence, scholarship and exemplification with 
particular reference to at least one other unit of study.

• A reasonably mature answer with some evidence of structure and 
coherence.

• A good use of technical language and vocabulary with a reasonably 
accurate use of spelling, punctuation and grammar.

[9]–[12]

2

• A limited attempt at analysis with a limited response to the question.
• Demonstrates a limited understanding and limited knowledge of the 

themes considering the influence of beliefs, teachings and practices on 
individuals, communities and societies.

• A limited range of relevant evidence, scholarship and exemplification with 
particular reference to at least one other unit of study.

• A limited answer with limited evidence of structure and coherence.
• A limited use of technical language and vocabulary with a limited 

command of spelling, punctuation and grammar.

[5]–[8]

1

• A basic attempt at analysis with a basic response to the question.
• Demonstrates a basic understanding and basic knowledge of the 

themes considering the influence of beliefs, teachings and practices on 
individuals, communities and societies.

• A basic range of evidence, scholarship and exemplification with particular 
reference to at least one other unit of study.

• A basic answer with basic structure and coherence.
• A basic use of technical language and vocabulary with a poor grasp of 

spelling, punctuation and grammar.

[1]–[4]
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Candidates must engage with other aspects of human experience in their AO2 response to access Bands 3–5.

Synoptic Bands Total Marks:  [30]

Band AO2 Performance Descriptors Marks

5

• A comprehensive and coherent response demonstrating an excellent 
attempt at critical analysis in relation to other aspects of human 
experience.

• An excellent attempt to evaluate aspects of, and approaches to, religion 
and belief.

• An excellent attempt using evidence, reasoning and scholarship to 
construct well informed and balanced arguments.

• An excellent attempt at providing personal insight and independent 
thought.

• A sophisticated answer with a clear and coherent structure.
• An extensive range of technical language and vocabulary with accurate 

use of spelling, punctuation and grammar.

[25]–[30]

4

• A very good response demonstrating a very good attempt at critical 
analysis in relation to other aspects of human experience.

• A very good attempt to evaluate aspects of, and approaches to, religion 
and belief.

• A very good attempt using evidence, reasoning and scholarship to 
construct well informed and balanced arguments.

• A very good attempt at providing personal insight and independent 
thought.

• A mature answer with a mainly clear and coherent structure.
• A very good use of technical language and vocabulary with a mainly 

accurate use of spelling, punctuation and grammar.

[19]–[24]

3

• A reasonable response demonstrating a good attempt at critical analysis 
in relation to other aspects of human experience.

• A good attempt to evaluate aspects of, and approaches to, religion and 
belief.

• A good attempt using evidence, reasoning and scholarship to construct 
well informed and balanced arguments.

• A good attempt at providing personal insight and independent thought.
• A reasonably mature answer with some evidence of structure and 

coherence.
• A good use of technical language and vocabulary with a reasonably 

accurate use of spelling, punctuation and grammar.

[13]–[18]

2

• A limited response demonstrating a modest attempt at critical analysis 
which struggles to relate to other aspects of human experience.

• A limited attempt to evaluate aspects of, and approaches to, religion and 
belief.

• A limited attempt using evidence, reasoning and scholarship to construct 
well informed and balanced arguments.

• A limited attempt at providing personal insight and independent thought.
• A limited answer with limited evidence of structure and coherence.
• A limited use of technical language and vocabulary with a limited 

command of spelling, punctuation and grammar.

[7]–[12]

1

• A basic response demonstrating little attempt at critical analysis which fails 
to relate to other aspects of human experience.

• A basic attempt to evaluate aspects of, and approaches to, religion and 
belief.

• A basic attempt using evidence, reasoning and scholarship to construct 
well informed and balanced arguments.

• A basic attempt at providing personal insight and independent thought.
• A basic answer with basic structure and coherence.
• A basic use of technical language and vocabulary with a poor grasp of 

spelling, punctuation and grammar.

[1]–[6]
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AVAILABLE 
MARKS

Section B

Synoptic Assessment

Theme: Religious Texts, Authority and Interpretation

You must answer this question.

4 (a) “Religious texts are often open to misinterpretation.”

  With reference to one example, analyse this statement. You must support 
  your answer with reference to at least one other unit of study.

  Answers may include:
• Specifi c reference to one example.
• Possible agreement that religious texts are open to misinterpretation 

and that even within a faith community there may be diff erences in 
interpretation of religious texts.

• Defi nition of a religious text with possible examples from various world 
religions – Old Testament/Torah in Judaism, Bible in Christianity, Qur’an 
in Islam.

• Discussion of the various interpretations of religious texts and how this 
can infl uence what one can learn from a text; literal and spiritual truths; 
fundamental and liberal interpretations; infallibility and change and 
development.

• Exploration of the diff ering views within Islam and how some more 
fundamental believers interpret texts in a way perhaps to suit their 
ideology – The Quran states that whoever kills themselves will be 
punished on the day of judgment, however some interpret other texts to 
support the use of suicide bombing as a method of attack during war.

• Consideration of the diff erent views of Christian denominations on 
ethical issues such as abortion and how these views can be infl uenced 
by the interpretations of religious texts – the Roman Catholic Church’s 
teaching on abortion is that it is not allowed in any circumstances while 
the Methodist Church in Ireland remains the most open to allowing 
abortion in circumstances such as foetal abnormality or risk to the life of 
the mother.

• Consideration of subjective interpretation of texts and how religious 
texts may be used to support or defend an issue based on interpretation 
such as teachings in the New Testament on slavery – Paul implores 
Philemon to receive Onesimus, his slave back as “a beloved brother” 
implying freedom from slavery while other letters instruct slaves to obey 
their masters (1Tim 6:1–2, 1Pet 2:18) implying slavery is acceptable as 
long as slaves are treated well. 

  Accept valid alternatives
  Mark in levels
  Candidates must support their answer with reference to at least one other 

unit of study to access Bands 4–5
  (AO1) [20]
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 (b) With reference to other aspects of human experience, critically assess the 
  view that religious texts are outdated and only cause confl ict.

  Answers may include:
• Candidates must refer to other aspects of human experience.
• Agreement with the view that religious texts have no relevance to the 

issues facing modern society; religious observance is declining in many 
countries and therefore there is no need for the teachings contained in 
the religious text of a religion.

• Exploration of the teachings contained in various religious texts and 
how they may not contribute directly to issues facing modern society – 
The Bible has no direct teaching on climate change, but it does have 
a general teaching to care for the earth in Genesis; which may be 
interpreted as applying to the issue; likewise the Bible does not have 
a direct teaching on the issues of Euthanasia or the ethics of human 
reproduction such as IVF but again has teaching on respect for life that 
can be interpreted in a particular way by diff erent faith communities and 
individuals within those faith communities.

• Discussion of literal, fundamentalist and liberal interpretation of religious 
texts in relation to the view that religious texts cause confl ict within 
society – those with a more liberal interpretation of religious texts may 
fi nd spiritual truths and applications to specifi c teachings which can be 
applied to societal changes, in the same way that prayer and fasting are 
found in Judaism, Islam and Christianity but diff er only in form – it is an 
issue of interpretation of texts.

• Discussion of the religious texts of Islam and their application to Sharia 
Law and how some may consider the application of these teachings in 
some countries to be out of date and causing confl ict such as clothing 
laws, views on the consumption of alcohol, views on homosexuality – 
punishable by the death penalty in Brunei, Iran and Yemen.

• Exploration of the rise of secularism and alternative religions that are 
not necessarily based on a religious text but on a philosophy or way of 
thinking such as Wicca, Zen Buddhism or humanist belief.

• Consideration of the role of individual conscience in making decisions 
rather than basing ethical decisions on a religious teaching.

• Possible counter claim that religious texts are still of great value to faith 
communities and are used in worship and practice; they are held in 
high regard such as the Qur’an in Islam; they preserve practices and 
history, foster community, provide a basis for ethical behaviour, provide 
a connection with the divine rather than cause confl ict.

• Refl ection on the fact that religious texts are used to teach and instruct 
and to help inform actions and ethical issues and decisions – Pope 
Francis’ papal encyclical letter called “Laudato Si” declared that climate 
change is a moral issue that must be addressed in order to protect the 
earth and everyone on it.

• References to historical and/or contemporaneous examples to support 
claims.

  Accept valid alternatives
  Mark in levels
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  Candidates must engage with other aspects of human experience to access 
Bands 3–5

  (AO2) [30]

    Section B

    Total



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


